SECONDARY SCHOOL CURRICULUM
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THE CONSTITUTION OF INDIA

PREAMBLE

WE, THE PEOPLE OF INDIA, having solemnly resolved to constitute Indiz into 3 [SOVEREIGN
SOCIALIST SECULAR DEMOCRATIC REPUBLIC| and to sacure lo all i{s citizens

JUSTICE, zocial, sconomic and political;

LIBERTY of thought. sxpression, belief, faith and worship,

EQUALITY aofstatus andof apportunity; and to promaote among them all

FRATERNITY assuring the dignity of the individual and the Junityand intagrity of the Nation];

IN OUR CONSTITUENT ASSEMBLY this twenty-sixth day of Novembier, 1849, do HEREBY ADOPT,
ENACT AND GIVE TO OURSELVES THIS CONSTITUTION.

1 Suba by ha Constiufion (Fay-Sacand Amsnditsanl) Al TITE asc. 2, 1o "Sovemign Democtstic Republie” (wel, 300 16T
2. Subs by e Constitutien (Fory-Sacond Amandmen) Aoy, 1975 sec, 3, for “unity of the-Mater ™ (wel, 5.1 1077

THE CONSTITUTION OF INDIA
Chapter IV A
FUNDAMENTAL DUTIES
ARTICLE51A

Fundamental Duties - It shall be the ity of evéry cllizen of India-

(@] toabide by the Constitution and respect its ideals and institutions. the National Flag and the National
Anthem;

(b)) tochansh dnd follow the noble ideals which inspired our national strugle Tor freedom;
(c) loupholdand protect the soversignty, unity and integrity of India
(d) todefend the country and render national senvice when called upontodoso:

(2) to promote harmony and the spirl of common brotherhood amongst all the people of India
Irengcending religious, linguistic and regional of seclional diversilies; lo renounge praclices
daerogatohy to the dighity of woamen,

(i ovalueand presarva he rich haritage of our composite cullyims,

(@) to prolestand improve the nalural anvirenment including forests, ekes, rivers, wild life and 1o have
compassian for living creatures:

(h) todavelop the sclentific temper. humanism and the spint ofinguiry and refarm;
(i) tosafeguard pubdic property and lo abjure violence)

{j} 1o siive lbwands excallence in &l sphemes of individual and collective activity so thal the nation
eonstantly rises 1o higher laveis ol endeaviour and achievement;

(k) wholsa Esmnt or guardian o provide oppartunities for education to hisher child or, as the case may
be, ward betwesn age of six and foriean years.

1 | by he consiitufn (Elg bty - SihA s ], 20028 4 (whad 12 V500
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01 - PRINCIPLES OF THE CBSE CURRICULUM

1.1 CBSE Curriculum

CBSE curriculum reflects the nation’s shared wision of education rooted in the Constitution of India and
aligned with the aspirations of the National Education Palicy (NEF) 2020, The National Currictlum
Framework for Schoal Education (NCFSE) 2023 has been developed as a foundational document for
realising the vision of NEP 2020 in school education As articulated in the NCFSE 2023, curriculum
encompasses the entirety of siudenis' organised experiences in school including goals, conlent,
pedagogy, assessmeni, school eullure, and leaming emaronment

In alignment with this national framework, CBSE has adopted the principles, stage design, Leaming
Standards, and assessment approach ameulated therein. It s being mplemented n a phased and
systematic mannes across classes and domains. In this perspective, cumiculum 1s a coherent and
integrated design that aligns with the:

® Ajims of Education ® Curricular Goals & Competencies
® [ earming Qutcomes ® Pedagogical Approaches
® Assessment Praclices #® School Culturs & Processes

CBSE Secondary School Curnculum, therelfore, sseks to operationalise the vision of NEF 2020 through
the structured guidance of NCFSE 2023, aiming 1o develop learners who are rational, ethical, creative,
compassionate, awars of therr indian roots, and prepared for democratic, cultural, and economic
participation n a rapidly changing world.

The cumculum is guiced by clearly defined Learning Standards, ensunng a meaningful flow from broad
educational aims to measurable compeiencies and learning outcomes, thereby sirengthening coherence
between teaching, learning, and assessment

1.2 Salient Features of the CBSE Secondary School Curriculum

In consonance with the pnnciples and stage-specific expectations of NCFSE 2023 and as part of its
phased implementation roadmap, the CBSE Secondary School Curncuium indicates CBSE's roadmap
for NCESE implementation and sfrives to:

m Align with Learning Standards and
3} Promote Hollstic Development Competency-Based Education
ethical, and aesthelic growth, ensuring Curricular Aims, Goals, Competencies, and
mind-body wel-being and balanced  holistic Leaming Oulcomes

development.



%) Encourage Conceptual Understanding

Heduce content load to core essenbials and
enable deeper disgiplinary undersianding
through inguiry, discussion, and application.

B Transform Assessment Culturs

Shift assessment fram testing memonsation o
evaluating competencies and higher-order
thinking. Promote assessment ‘as’, ‘of and for’
learning, in ahgnment with emerging Board
examination reforms.

o7 Strengthen Constitutional Values
and Democratic Particlpation

Integrate  ethical reasoning, Fundamental
Duties, citizenship values, inclusion, empathy,
and pluralism into curricular processes.

@ integrate Arn, Physical Education,
and Well-belng as Core Arcas
Recognise An  Education and Physical
Eduzation as integral curncular areas with
defined learning standards arid
performance-based assessments.

Advance Environmental Lheracy
and Sustalnable Praciices

Develop environmental BWareness,
nterdisciphinary understanding, and achion
- anented capacities for sustainable fiving.

mErisure Inclusive and Equitable
Educatlon

Promote inclisive praciices responsive 1o

diverse leamers, SOCIG-ECONOMIC COMexs,

and vaned abilities.

23 Adopt Etfective and Engaging Pedagogy
Promote expenential, inquiry-driven, discussion
based, projeci-based, arts-integrated, sports-in-
tegrated, and activity-based leaming appropn-
ale to the Secondary Stage.

Foaster Rational Thought =and
Autonomy
Develop critical fnking, logical reasoning,
creativity, and informed decision-making and
reflective capacities.

m Promote Multidisciplinary and Flexible
Learning Pathways

Enable flexibility and choice across subject
groups in the Secondary Stage while ensuring
both breadth and disciplinary depth

m Embed Vocatonal Education

Integrate vocational capacibes, work-based
learning, and exposure lo local cralis and
indusiries, aligned progressively with futlure
world of work.

m Promote Multllinguallsm and Cultural
Rootedness

Encourage mullilingual praficiency, including
Indian languages; sirengthening cultural
lteracy and pride n India while nurtunng

‘global ciizenship.

Leverage Educatlonal Technology,
Computational Thinking, and Artifickal
intzlligence

integrate sducational technology meaningfully
while preserving sirong tedcher—stude
engagement. Establish Computational Thinking
(CT) and Arificial Intelligence (Al) as core
compulsary compeiencies up to the Secondary
stage, fosterng algonthmic thinking, data
literacy, and ethical Al use etc



1.3 Curricular Areas at Secondary Level

It accordance with the National Cumriculum Framework Tor School Education (NCESE) 2023, the CBSE
‘Sacondary Curmiculum is sfructured across defined curricular areas to ensure both breadth and depth of
leaming. Stugents engage with Languages, Mathematics, SGence, and Sodial Science, along with An
Education, Physical Education and Well-being, Vecational Education, and Inlerdisciplinary Areas.

Operationally, the Secondary School is envisioned as a leamer-centred space where: students build
seif-concept, resilience, enterprise, sportspersonship, and assihstic sensibility. Schools are encouraged 1o
design centextual and experiential leaming envirenments that connect knowledge with real-ife
application, supperting stidents in becoming autonomeus, respansible; and future-ready ciizens.

Therefore, for the purpase of fostering core competencies in leamers, this curriculum
ENCOMPAsses major leaming areas as under,

Languages include two official languages of India Le. Hindi, English and 42 other languages. Thus, all
scheduled languages listed in the 8th schedule of the Constitution of India are being offered, in addition
to other native Indian regional languages and foreign languages.

The cumcula In languages focus on lisiening, speaking. reading and writing skills and,
hence, develop effective proficiencies In all these areas. Language Education at the
Secondary Stage is guided by ihe stage-wise design and Leaming Standards of the
NCFSE 2023 To operationalise the recommendations of NCFSE 2023. CBSE issued
Circular No. Acad-30/2025 dated 22 May 2025 iaying down Implementation Guidelines for
Language Instruction under NCFSE-2023 across Foundation; Preparatory and Middie-to-
Secondary Stages.

in accordance with this circufar and NCFSE's miulilingual vision, languages are organised
fhrough a strucilwed three-language framework across siages viz, R1, R2 and
R3

As per the recommendations of NCFSE-2023, two oul of These three languages must be.
languages naltve o India

To implement the recommendations of NEP-2020 and NCF-2023, R3 (Third Language)
shall be made compulsory from Class VI & 1X with efect from-Academic Session 202627,
ensunng that every learner studies at least two native Indian languages: The details are as:
follows: '




Table
Table 1 [Revised): Phased Implementation of R3.(Third Language) across Stages

Ciass A3Loss
Session | Class VI | Class Vil v | ClassIX Class X ment of
R3
Compuisary -
(Transitional)
2026-27 | Compuisory - - Class VI textbook | —
+1 local fiterary
text intemal
Compuisary (Schoalk
" _ S APUISON Fans Class | based
2027-28 | compulsory | Compulsary = ?f,'f:f = Errn mmmmmyaﬁs’ ’
local literary text
2028-2% : Compuis | Compulsary Compuisory
onwargs | COMPUIsOrY | Compuisory. | oy | (Full (Full

In the transitional phase (for studenis entering Class IX in 202627 and entering Class X in 2027-28), R3
shall be a mandatory sublect Students in Class IX 2026-27 shall study the Class VI level RS texibooks
published/prescnibed by NCERT/CESE. while stutenis in Class X 2027-28 shall study the corresponding
Ciass VIl level R3 textbooks, in addition o the textbook as detaiied above. 01 local literary text will also be
siydied, 01 each jn Class X 2026-27 and Class X 2027-28

» R3Class VI 2026-27 books will be avaiiable by the =nd of June 2026,
« Forthe Class IX batch 2027-28. Class IX R3 books will be avaiiable by December 2026,

Assessment of RS shall be entirely school-based/internal. and no separate Board Examination in R3 shall
be conducted at the Class X level However. successiul compietion of B3 shall be mandatory for the award
of certification by the Board. However, non-clearance of R3 at the time of Admit card distribution shall not
restnct a student from appeanng in the Board Examination in other subjects. Students who are unable to
qualify in the Third Language in Class X, despite having appeared in the Class X Board Examination. shall
be re-assessed by the concemed school at a suitable time before completion of Class X Board examination
and convey their result to the Board immediately. No student shall be eligible for the award of the CBSE
Secondary School Examination Pass Certificate unless he/she has passed the Third Language

The languages listed i Table 5 may be offered at all three levels, namely R1, R2, and R3. However,
ane [anguage cannot be offered at more than one level

For R1 and R2:

The same textbooks may be prescribed for R1 and R2 levels, the syliabus and Board examinations for
these two lzvels in Class X (2028 examination onwards) shall differ. For instance, students studying
HindiEnglish at the-R1 or R2 level may use the same- textbook, howewver, the learming outcomes,
syllabus coverage, and assessment framework for R1 and R2 shall be distinct. Accordingly, separate
assessment patterns shall apply for R1 and R2 leveis. Duting the initial transfion phase, Sample
Question Papers (SQPs) and Marking Schemes (MS) for Class [X shall alse be provided based on the
NCERT/CBSE textbooks '

Further, for Regional languages, In case NCERT/ CBSE textbooks are not available. the SCERT Siale
Texitbeok shall be follewed for fransaction at B1 & R2 levals. In all such cases alsa, e leaming
outcomes, syllabus coverage, and assessment framework for R1 and R2 shall be distinct.




Only for classes [X-X

' Choice of Language (from Table 5 ahead) for class X from 2028-27 &Class X 2027-28
R1: Any Language from the ones offered by CBSE

R2' Language other than the one offered as R1

R3: Langtiage ather than the ones offered as R1 and R2

For example.

a) Hindi (R1)+ English(R2) +Malayalam(R3)

b) Engiish(R1)+ Bengall(R2) +Hindi(R3)

€) TelguB1}+ English (R2}+Sanskait (R3)

d) Maratii{R1)+Kannada(R2}+ English (R3)

=) PunjabifR1}+ Tamil(RZ}+Dogri(R3)

* For tha students who have not studied sven one native Indian langusge In ciasses VI-VIIL 5 native Indian ngusge 31 A3 will be
compuisory.

For students cumently in class X covered by previous scheme, it is compulsory that all
sfudents must have studied theee [anguages up to class Vi Those students who could not
ctear the third language in class Vil and have been promoted io class 12 shall be examined
by the concemed schools at the end of Class IX in the same syllabus and textbooks as
prescribed for ciass Vil Those who are shill unable to clear the hird language at 1he end
of class |X may be given anoiher opportunity ih class X No student shall be eligibie o
appear In the Secondary School Examination of the Board at the end of class X unless
she/he has passed in the third lariguage, in the school- based Internal assessment

Schools are also advised to bring o' the notice of CBSE the changes. if any, brought out at
the commencement of the sesslon by the respeciive Stale Boards, In the texibooks ofthe
languiage of fhelr State, being used by fhem . as per practice Schools are directed to
strictly foliow the textbooks prescribed by CBSE in its cumiculum. Changes, If any, can be
adopted only affer CBSE nofifies il

QOASIS5 and School Autonomy

Schools must update thelr specific R3 offering for Classes VI & 1X in the OASIS portal by June 30, 2026
and as and when required.

Sc I L]

Schoois may choose any language rom the CBSE List of Subjects (Table 5), provided that al least
two of R1, R2, R3 musl be native Indian ianguages Schools may also effer a foreign language as
part of the three-language formula along with two nafive Indian fanguagess or as fourth addiional
fanguage.



Exemptions and Special Provisions

. i
Catagory Provision ,
Childrenwith | A5 PEr Clause 17() of fhe RPwD Aci. 2016 and NCFSE 2023 (page
ial Neads 21), CwSN with cerlified Specmic Leaming Disabiiies or other
| (CWSN) specified conditions may be exempted from the study of R2 and R3,
as per the noms specified in the Examination Bye Laws.

Students joning Class 1% (2026-27) in India, from foreign boards/ |
Foreign/Transient | CBSE schools situated abroad, and have not studied a native Indian
Students & language previously, are exempied on 3 case-by-case basis.

Schools Outside | CBSE Schools siluated In foreign countries are exempied from the |
India requirement of iwe native Indian languages. applicable to schools
located in India.

Sample Question Paper & Rubric for Infemal Assessment of RS (Transitional Phase) for class 1X wiil
be provided by CB3E

Suggestions for schools to deal with possible concerns in the implementation of new scheme

Possible Concern. Possible resolution strategy
| Schools may utilise Sahodaya or their Hub to have a
common R3 teacher, digital classrooms (virtual teacher
Teacher shortage sharing), refired language teachersiguest leacher, existing
teacher adept in the |anguage/ postgraduates in the
language) as per their nesd.

The R3 course Is designed Tor 2/3 pericdsiweek. This can
be accommodated within The existing weekly framework.
Curriculum overload The focus remains on oralfreading fiuency, not heavy
grammar or writing (Please see suggesiive timelable
provided in NCFSE-2023) -

R3 will remam 2 mandatory qualifying subject The
markshest will distinctly refiect "Qualified/Not Qualified ™
E:‘:;i’:;;:rﬂ':;:; Falire requices remediation, creating accountability
Sty Schools are encouraged to award Internal grades (A-E)
628 and include qualitative feedback In' the Holistic Progress

Card. '




Medium of Instruction (Mol) Option

In accordance with Section 1.6.1 of NCFSE 2023, and as reiterated In the CBSE Circular Acad
3012025 dated 22 05 2025 schools must offer at least one language native to India as an option
for Medium of Instruction from preparatory slage (Grade 3) up to Grade 12, where the primary
Mol is not such language. For example, if the primary Mol Is English. then ane native Indian
language may be offered as an opfion for Mol up to Grade 12

Pedagogical and Assessment Approach in Languages

The NCFSE-2023 emphasises the adoption of mulfiingual classroom strategies. including companson
across languages. contextual vocabuiary development, and the use of rich literary resources. Schools are
required o align cumiculum malenals, leache! raining, and assessment practices 1o reflect mulilingual
pedagogy. Assessment in language pricritises comprenension, articulation, analylical ability, and application
over role memorisation.

Inclusion and Relaxations

Clause 17(i) of the RPwD Act. 2016, states “The appropriate govemment shall make measures to make
suitable 'modifications in the curmiculum and exanynaltion sysfem o meel the needs of -sftudents with
aisabilities. such as extra me for compietion of exarination paper, faciity of scrnbe or amanuensis,
exempfion from second-and third language courses”™.

In compliance with this stipulation, suitable cumicular and examination modifications ncluding exemption
from second and third language courses, where applicable, shall be provided te children with special
needs.

Mathematics education al the Secondary Siage deveiops clanty of thought. precision,
legizal reasoning, and problem-solving abiiiies. Il enables leamers to recognise
pattemns, understand refationships, and model real-world situations using quaniiative-
and abstract iools. In alignment with the vision of NCFSE 2023, Mathematics Is viewed
not merely as a body of procedures. but as a disciplined way of thinking that fosters
rationality and autonomy.

The curriculum bulids strong concepiual foundations In number systems, algebra,
geometry, mensuration, stalistics, and probabiiity, while encﬂuragirg students io
engage With mathematical reasoning, argumentation, and preof in age-appropriate
ways: Leamers develop the abiiity to formulate problems, choose suitable strategies,
analyse results. and communicate mathematical ideas wiih clarity Conneciions with
science, technology, econoemics, and everyday Iife are emphasised to make leaming
meaningful and relevant



n Pedagogical Approach
Teaching-learming processes priorifise
conceptual  understanding over mechanical
procedures.  Classroom  inferactions  include
exploration of paitemns, guided discovery,
problem-solving discussions, use of
manipulatives and visual representations. and
integration of technology where appropnate
Students are encouraged io explain their
reasoning, compare multiple solution stralegies.
and lsam construchvely from errors, Begulas
mfachce s balanced with oppotiunihes for
investigation and mathematical thinking.

u Assessment Approach

Assessment follows the compelency-bazed
principles of NCFSE 2023 and evaluates
understanding, reasoning, and application
rather than routine memorisation. Question
design’ includes problem solving  !2sks,
case-hased dems, data interpretation, and
situations requiring logical justification.

Scierice education at the Sscondary Stage nurtures curiosity about the natural world
and develops the capacity to understand it through systematic inquiry. Through the
study of Physics, Chemistry, and Biology, learners explme fundamental principles
governing physical, chemical, and biological processes, while building a scientific
temper grounded in observation, evidence, and logical reasoning. In keeping with the
vision of NCFSE 2023, the focus is on deep conceptual understanding rather than the
accurnulation of facts.

Students leamn {o ask meamingful guestions, design and interpret investigations,
analyse data, and evaluaie scientific claims. They apply scientific knowledge to Issues
related fo health, environment, sustainability, and technology, thereby conneciing
classroom leaming with real-world contexts. Science education thus supports ratichal

thought, informed decision-making, and responsible citizenship.

[ED Pedagogical Approach

Teaching-learning processes emphasise imguiry,
experimentation, and expenential engagetent.
L aboratory wotk,  hands-on activities,
demonstrations, field observations, modelling,
and problem solving tasks form the core of
pedagogy, Siudenls are encouraged 1o
hypothesise, 1€t ideas, interpret evidence, and
reflect on errors as part of the |eaming procass.
Collaborative  exploration  and  discussion
strengthen conceptual clanty and analytical
thinking.

‘scientific
-assessment through expenments, projects; and

n Assessment Approach

Assessment aligns with the competency-based
design of NCFSE 2023 and evaluates
understanding, application, and reasoning.
Question formats. include case-based items,
data interpretation, experimental analysis, and
problem-solving tasks. Practical assessment

emphasises investigative skills, accuracy of

observation, interprefation of results, and
communication. Formative

reflective tasks supports continuous learning
and conceptual grawth.



(iv) Social Science

Social Science sdugation at the Middle and Secondary Stages, aligned with the
Leaming Standards framework of NCFSE 2023 develops informed, reflective, and
tespansibie ctizens through the study of Hislory, Geography, Political Science, and
Economics.

The curnculum fosters rational inquiry, ethical reasoning, conshtutional values, and
democratic participation. Leamers engage with disciplinary methods such as
interpratation of histoncal sources, spatial and environmental analysis, understanding
of palitical institutions, and economic reasoning. They examine social, political,
economic, and environmental processes, cannect local contexis with national and
global developments, and understand Fundamental Rights, Duties, and civic
responsibilities.

D Pedagogical Approach

Pedagogy emphasises inquiry-based, discus-
sion-onented, and expenantial leaming. Students
analyse primary and secondary sources, maps,
data, and case studies; participate in debates and
collzborative tasks: and undertake projects linked
1o reaklife and local contexts. The focls s on
interpretation, evidence-based feasoning, and
perspeciive-taking rather than passive content
reception,

) Assessment Approach

Assessment aligns with the competency-based
design of NCFSE 2023 and svaluales
conceptiual understanding, analytical ability, and

application. Tools include source-based and

cass-based questions, data and map
Inierpretabion, structured responses: reguiring
argumetitation, and project-based lasks.
Formative assessment through discussions,
presentations, and reflective writing supports

continuous leaming.

(v) Art Education

Art Education at the Secondary Stage nurfures imagination, aesthelic sensibility,
cultural iteracy, empathy, and socio-emotional well-being. In keeping with the vision of
NCFSE 2023, the Ars are recognised as a core cumicular area. integral to holistic
devalopment, Wlﬂ‘ll no separation between curricular and co-curmicular domains.

The curnculum emphasises three interrelated processes: making art (creation and
performance), thinking creatively in the arts, and appreciatinig artistic expression.
Through sustained engagement with Visual Arls, Music, Theatre, and Dance &
Movemen!, learners experiefhce joy, conhidence, persistence, and collabotative
problem-solving, while developing a sense of belonging to India’s rich and diverse
cultural hertage.

cumw:um des!gn Integrates three dimenslons of knowledge:
Perceptual Knowledge — sansory experiences, emotional engagement, and
aesthetic awareness.
Procedural Knowledge — skalls of creating, performing, and werking with tools
and matenals;

L Conceptual Knowledge — understanding elements and prnciples such as
rhythm, space, balance, eolour, movement, and harralive

Local art traditions semve as a slarting point, with gradual expansion to regional,
national, and global forms. Arns integration across subjects is encouraged, with
emphasis on creative process over product.




) rPedagogical Approach D Assessment Approach

Anl pedagogy is process-onienled, expanerntial, Assessment in Arts Education ams o nuriure
collaborative, and developmentally appropriate, students’ creative abilities, arfistic expression,
Leaming experiences are rooled in local cullure critical thinking, and values such as curiosity,
and resources, while encouraging exploration, collaboration, and sensitivity, rather than
improvisation, and inerdisciplinary connections. focusing oply on lechnical skills. In line with
Teachers function as faciitators who create NGF-SE 2023, it follows a continuous, holistic.
enabling environments; provide matenzls and and compelency-based approach, integrating
guidance, and foster reflection. Workshops, exhi- assessment for leaming, as learning, and of
bitiong, artist interactions, and exposure visits are leaming. Formative assessment is embedded in
encouraged 1o enrich learning. dally classroom processes fthrough actnities,

discussion circles, teacher observations, peer
and self-assessment, and students’ art journals
that promiale eilechon and creative sxploration,

Through & good, effective arf education Summative assassment al the secondary stage
programime, schools must aim fo achieve: includes theory and practical components,
. v e where theory evaluales conceptual understand-

® - oyird 6Xe G AL GG Atk ing, of art forms through writien or open-bogk
® Imagination and creativity examinations, while practical assessment
@ Eriip: and sensitivity focuses on demanstration of artishc skills in
p&ﬂ?}' L o Visual Arts, Music, Dance, and Theatre.

@ Understanding of cornections with other supported by porifolics, artefacts, performanc-
disciplmes es, project work, and parlicipation in artistic

® Sense of balonging evenis. Exact detalls of the assessment

scheme In Arts Education are provided In the

From NCF 2023 syllabus document of Arts Education.

(vi) Education in Interdisciplinary Area

In alignment with the National Curmiculum Framework for Scheol Education 2023,
which emphasises multidisciplinary leaming, constitutional values, environmental
consciousness, and the development of rational and sthical reasoning, CBSE
intfroduces Education in Interdisciplinary Areas as a compuisory compaonent at the
Secondary Stage. Accordingly, “Individual in Society” in Class IX (2026-27 onwards)
and “Environmental Education” in Class X (2027-28 onwards) shall be implemented
for the same cohort of students as and when NCERT lexibooks become avasiable: The
Pedagogieal and Assessment approach shall be infarmed shorly, subseguent io the
release of NCERT Syllabus.

s (vit) Physical Education and Well Being :

Physical Education and Well-being &l the Secondary Siage promaoies holistic
development by integrating physical filness, mental well-being, resilience,
copperafion, and sporismanship. In alignment with the Aims of School Education and
the Learning Standards framework of NCFSE 2023, this curmeular area js recognised
as a core component of school education, with the same ngour and expectations as
octher disciplines




| The curniculum seeks to cultivate a hifelong love for physical-achwity and sports, while

developing capaciies: for  skilful

participation,

teamwork, leadership,

discipline, and self-regulation. I integrales structured sports, indigenous games,
athletics, and filness practices, along with Yoga and mind-body wellness traditions that
formi an imporiant part of India’s knowledge heritage. Health education, nulrition
awareness, and lifestyle choices are embedded 10 support informed and responsible

Iving.

At the Secondary Stage, students are provided opporiunities to deepan engagement
in ¢hosen sports or physical actvities, building competence, strategic thinking, and
collaborative skills. Physical Education contributes directly to the development of

perseverance,  empathy,

cooperalion,

and respect for  diversity

) Pedagogical Approach

Pedagogy s achvity-based, expenential, and
deveiopmentally -appropnate: It  includes
structured skl  development  sessions,
team-based games, fitness tramng, Yoga
praclices, and reflecive discussions on health
and well-being Lsaming experences are
inclusive and adaplable to diverse abilities,
ensuring achive pariicipation of all students.
Emphasis is placed on praclice, feedback, self
improvement, and safe engagement.

A good physicsl educalion programme is
therefore considered important for

everyone, regardless of the field of
interest one waniz lo pursue in life

Pi':yslczlEdu:aﬁm in schools must aim to

® ﬁppmmfarphmca{mwmm

® Capacitres for skiliful engagsment in
physical activily or sporis

® Aeasilience

e Empathy and cooperation

From NCF 2023

assessmenl 5

B Assessment Approach

Assessment in  Physical Education and
Well-being |5 designed 1t© be continuous,
comprshensive,  competency-based,  and
leamer-cenine, focusing not only on physical
parformance but also on concepiual under-
standing, participation, effort, reflection, values,
and social behaviour. Aligned with the principies
of assessment for leaming, as leaming, and of
learning tecommendsd in NEP 2020, formative
integrated  into  daily
teaching—leamning processes through oral
responses, concept checks, weliness dianes,
peer and seli-assessment. and case-study
discussions that promate reflection and eritical
thinking. Summative assessment at the end of a
unit or term includes: pen-and-paper tests o
assess conceplual clanty, project work invoiving
inguiry and community-based leaming, and
pracheal demonstrations 1o evaluate finess
parameters and spons skills using defined
rubrics.

Exact details of the assessmen! scheme in
Physical Education and Well-being are provided
in the syllabus document of Physical Education
and Well-being.

(viii) Vocational Education

The subject Vocational Education at the Sscondary Stage despens the vocational
exposure provided during the Middle Blage and progressively develops produchve
capacities, work ethics, and respect for the dignity of labout, In alignment with NEP
2020 and NCFSE 2023, votational education is conceived as education through work,
integrating knowledgs, skills, values, and aititudes. As siructured in the Grade 2
framework Kaushal Bodh, leaming continues across thres broad Forms of Workeg.




- Work with' Life Formis, Work wilhi Machines and Materfais and Work m Human

Sevices.

in Classes IX and X, this struciure is extended with greater depth and responsibiiity.
Studenis underizke longer-duration, context-based projects requinng planning.
execufion, documemniation, refiection, and presentation. Emphasis s placed on
application of tools and processes, Infegration of leaming from other subjects.
ecological and gender sensitivity, and understanding the relevance of skills in the

world of work:

€D Fedagegical Approach

Fedagogy remains: projeci-based, expenential,
and community-linked Students engage with
real-iife conlexis, resource pefsons. and local
enlerprises Learming emphasises collaboration,
problem solving, creafivity, and reflection, with
teachers acting as faciliiaiors 0 ensure safely,
Inciusion, and equitable participation,

n Assessment Approach

Assessmenl prioriises demonsiration  of
competencies and wollcrelaled  values over
theoretical  recall  Porffolios,  teacher
observations, presentations, and practical tasks
ionm the core of evaluaiion, wilh greater
weighizge o praciical componenis 35 compared
1o theor=tical assessment Continuous Teedback
and refiection support growth and confidence
By the end of Class X, leamers are expected {0
demaonsirate competence- in seleciad domains
of work, appreciation for dignity of labour, and
readiness for further acagemic or vocahonal
pathways. Details are given saparately in the
syllabus for Viocational Education.

The agproach to Vocational EQucation in NCE 2023 aiins {o achieve the following objectives:

a Vecational capacities, knowledge, and refevant values will be developed for all studenis. and this
will ereate the possibility of iaeir jolning the workforce affer school [Tthey choose fo

b Provide the possibiiity of leamming range of vocaiions—ones that are aspiratianal, as also those thal
are most relevant locally and confextually (If different), also new and emerging vocations.

c Provide exposire to various types of work to ali students establishing the dignity of work

d - Should be implementatie with the current reality and résourcing of our sehools, while providing a
pathway fo the future.

[ Must vaiue the work that many of the children of India already do in their homesand communities.

02 - SCHEME OF STUDIES

2.1 Subjects to be offered:

Classes [X and X constitute a composite course. Studenis, therefore, sholuld take only those subjects in
Ciass IX that they intend 1o continue In Class X. Subjecis can be offered from the list of subjects given in
Table 5 ahead The Scheme of Studies as per the NCF recommendations from 2026-27 till 2028-29 will
be a5 follows:
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Instructions

it

The external examination conducted by CBSE al the end of Class X shall be based on the
prescribed syllabus and the competencies for Class X for the respective acadamic session,

All candidates shall be required o appear in both componenis of assessment, namely, the
Internal Assessment and the ExternalfAnnual Examination conducted by the School or the Board,
as applicable. No candidate shall be declared successiul unless hefshe has appearsd In and
completed both components of assessment In accordance With the prescribed Stheme of
Examination

Schoals situated in foreign countries may offer one compulsory language native to India in lieu of
the requiremeni of two Indian languages applicable 1o schools located in India

Special Case: While it is desirable tha! the same scheme of language: is adopted, under
exceplional cireumstances, for students retuming from feraign schoels where the 3rd langiags
studied by a student till class VIl or class IX is not available in the demestic school, such students
may be exempled, on a case-by-case basis, as per approved norms, at the request of the school.
However, such students will be reguired to study the fotal number of subjects as shipulated in the

Scheme of Studies.

‘Subjects at two levels: From the academinc session 202627, the Subjects Mathematics and

Saience and their assessments are being offered at two levels:

n Mathematics and Sclence

The subjecis Mathemalics and Science as given in the lables 2 to 6 at the
preceding pages, refer 1o the standard Mathematics and Standard Science
Course These will cover the comman prescribed syllabus, will be compulsory
and will be studied by all students.

3 mathematics Advanced and Sclence Advanced:

wlll be optional, and meant for studenis who wish to study additional topics
beyand the common syllabus: The details are as follows:

|sum‘m 1 Natura Syifabus Assessment
| Mathetranes Computsary (to | Common standard | 20 marks School-basad Annusal in Cass ) of
be studisd by all | Conient 2076-27 onwarls fBoard Examihatiaon in
gtudants) Class ¥ of 207728 ampwards); s duration
Epnpe Computsary Common standard | 80 marks (School-based Annual in Class X of
{ To be studied| | Content 2026-27 oniwards  JBoard Examinaton in
by all ssudents) Chass X of 2027-28 onwards), 3hrs duratian
Fl ey ph ey H.I:I e i.n I [T ! ...“. -..“ .:-.: l
| Mathematics: Opponal Additinnzl Céntent | 25 marks [Board Bxamination in Cass X of
Adyanced 2027-28 and anwardsil by duration; gl
HOTS guesstons
| Srience Opfional | Additonal Conitent | 25( Board Baminason in Oass X of 2027-28
Adizanced and onwards)l hr durstion, all HOTS
UegTons




vil,

1 All studerits (whether opling for Advaneed or nal) will appear in a common final exarmination
(Board in class X/ school-based annual examination in Class IX of 80 marks. 3 hours).
In addition, students opting for the Advanced level will take an additional examination of 25
marks (1 hour} at a higher level, based on the prescnbed cantent.

2 Thus, the exammation in Mathematics and Science will be offerad at two levels—Standard

and Advanced at class IX (2026-27 onwards) and Mathematics Advanced and Sciencs
Advanced at class X (2027-28 onwards). Students can choose none/one/both subject/s at
viz_, Advanced Level, (none; Maths AdvancedfScience Advanced; Maths Advanced and
Science Advanced) .

3 A candidate securing 50 % and above marks for the opticnal Advahced Examination shall
have the following recolded in the marksheet: The Advanced Lavel has been
successtully cieared. (This text is lentative and may vary). However, the marks obtained
In the Advanced Examination shall not be added 1o the overall gggmgate or total

the Advanced Leue[ shall t:e ret[gged In thE marlr.sheel.

4. This two-tevel structure will not apply to the intemnal assessments of 20 marks in
Mathemaltics and Science conducted a! the school level in Class X

) From the academic session 2026-27, the scheme of two-ievels | l.e. Mathematics Basic
and Mathematics Standard examination, will bé disconiinued. However, studemts of
Class-X In 2026-27 will only continue under the existing scheme and may opt for
Mathematice Baslc, as applicable for the academic year 2025-28,

It & student fails in any one of the three compulsory subjects {i.e.. Science. Mathematies and Social
Science) and passes in the oplional subject (if offered as 11th optional subject), then that subjsct
will be replaced by the optional subject and the result of Class X Board examination will be
computed accordingly provided that students have cleared thiee languages as stipulated

Introduction of Computational Thinking and Artificial Intelligence (CT & Al):

From the:academic session 2026-27, schoaols are directed to infroduce Computational Thinking
and Aniticlal Intelligence for students of Classes lll to VIl in 2 developmental, age-appropsiate,
and competency-based manner, in alignment with the National Education Policy (NEP) 2020 and the
National Cumiculum Framework for Schoal Education (NCFSE 2023). Computational Thinking will
serve as the foundational skill, with CT integrated across subjects in Classes IV, and advanced
CT. along with foundational Al literacy, introduced in Classes VI-VIIl through worksheets, projects.
and classroom activities: The focus will be on'strengthening core competancies such as logical
rsasoning, pattern recognition, data interpretation, algonthmic thinking, creatvity, collaboration, and
ethical awareness The approach will remain low-tech and activity-driven, without reliance on specific
platforms, devices. or additional instructional time, as competencies will be embadded within existing
subject periods. Detdiled class-wise ‘competencies, learning outcomss, pedagogical guidelines,
assessment suggeshons, and teachear training modules: will be: provided by the Board, easunng
curriculum continuity and a smooth transition to advanced CT. programming, and Al lsaming in
Classes [X-XIl. Computahonal Thinking and Artificial Inteligence will be introduced in classes DGX
as modules (to be provided by NCERT) in the Academic Session 2027-28, CT & Al will be introduced
ds a subject In the session 2027-28 (detatis will be informed in due course).

B



vii.  Board Is extending several exemptions/concessions to candidates with disabiiities as stipulated in
the Clause 17(i) of the RPwD Act, 2016. Exempfions/concessions exiendsd to Persons with Bench
—mark Disabdities Tor Class X & Xl Examinations conducied by the Beard and the Standard Operat
-ing Procedure for availing these concessions are available on.

hitps Awww. chse gov in/chsenew/Examination CimuLaﬂEﬂ‘iE!E CIRCULAR pdf

Schools and candidates may also efer o the circulars issued by the Board from lime 1o time on
this matier

i Scheme of Studies for Children with Special Neads for classes IX-X

Candidates with disabiliies as defined in the Rights of Persons with Disabilities Act. 2016 have the
option of studying one compulsory language instead twol three.

This NCFSE 2023 15 in conscnance with the provisions of the Righis of Persons with Disabilities
(RPWD) Acl 2016 and endorses all its recommendations regarding school education. NCFSE 2023
further cdarifies thal-

“The idea of accommodations is different from modifications: While niodification is abolt altering or
changing the dificully levels of the content or (he expectations of learming of the siudent,
accommodation s aboul making changes fo assist a Sudent to work with the conditions of disabillty
and be able (o demonsirale helr learning achievement on the same siandards With
accommodations, nelther what is being laught changes nor does the grading erteria for students
wiih disabilifies * NCF-SE 2023, Pari B, Chapler 4, p 184

lllustrative pedagogical accommodations: Teaching sirategies will require a Universal Design in their
pianning and structure for equitable access This is an important accommodation that will Help meet
learning challenges that studenis face. Allowing studants 1o lise word processors with or without iﬁellmeck
(through the use of assistive devices o practise spelling, grammiar, and compufing), creating a system of
peer support, and mganlsing special educator support in e classoom whenever necessary weuld make
for an inclusive pedagogy.

Hiustrative assessment accommodations: This :ypn:ally involves. :hangmg of reorgansing the order of
tasks or questions for assessment, making assessment question papers or worksheets with large font print
for ease of reading, allowing extended lime for completion, organising for a scrbe or writer or reading
assistanl, allowing the use of word processing scftware on a computer, crganising a distraction-free room,
allowing for the use of a calculator of a tablel, permitiing more frequent breaks in the course of the
assessiment, and providing allernative fumiture,

From NCF 2023

Scheme of Studies for Children with Special Needs {CwSN) for Classes IX-X (w.e.l. 2026-27 till 2028-
29)

The scheme of studies for CWSN shall be simiiar to the scheme prescribed for all studenis in Tables 2 10 4
(depending upon the academic session). Howeves, in accordance with Clause 17{1) ofthe RPwD Acl, 2016
and the provisions of NCFSE 2023, CwSN shall be required 1o study only one compulsory anguage. All

other subjects, whether compulsory (with Board examination of schoolbased assessment) of aptional,
may be replaced by any of the opiional subjects bsted in Table 5, as per the chokce and comifost level ofihe
CwSN student However, CwSN siudents are free 16 retain as many subljiects from the siandard scheme of
studies as they Teel comfortable with; altematively, they may repiace any number of subjects, or even ali
subjects except the one compulsery language, with optional subjects.




2.2 List of subjects offered at Secondary Level:

Table §
S No. | Name Theery | Time  intermal | Total
Marks | (h) | Marks | Marks
1, | Assamese ) 03 020 100
2. Bengali 80 03 020 100
| 3, | Bheti 80 o3 e20 100
4, | Bhutiz 80 03 020 100
5. | Bodo 80 03 | 020 | 100 |
6. | Dogri 20 03 | 020 | 100
7. Gujarati 80 a3 G20 100
R Gurung 20 03 020 100
g, | Hindl (NCERT Textbaok) 80 03 | 020 | 100 |
10. || Kanrada 80 03 020 100
11. | Kashmiri 80 03 @20 100
12, | KokBarak 80 03 | o020 | 100
13. | Konkanl BO 03 020 100
14. | Lepcha 80 03 020 160
15, | timboo 80 o3 £20 100
16, | Maithili 80 03 020 100
17. | Malayalam BO 03 020 100
18. | Manipuri 80 a3 020 160
18, | Marathi 80 a3 G20 100
20, | Mio 80 03 020 100
21. | Nepal 80 03 020 100
22, | Odia 80 03 020 100
23, | Punjabl a0 a3 G20 100
24. | gai 80 03 020 100
| 25. | Sanskrit (NCERT Taxtbook) 80 03 020 100
26. | Santhali 80 03 020 100
27. | Sherpa 80 03 @20 100
28, | Sindhi 80 03 020 100
| 29, | Tamang 80 03 020 100
30. | Tamil 80 03 020 160
3L | Tangkhul 80 3 020 100
32 A | Telugu AP 80 03 020 100
. : Any One
| 328 | Telugu Telangana 8O 03 020 100
i3 | Tibatan 80 03 | o020 100
34 | Urdy (NCERT Texthook) 80 a3 e20 100
|35 | English (NCERT Textbook) 80 | 03 | 620 | 100

*Scheme nf Languages to be read with the ﬁgure on page 5 of this document.



36 | Arabic 80 03 020 100
37 | Bahasa Melayu 80 03 (20 100
38 | French 80 03 020 100
35 | German 80 03 020 100
40 | lgpanese 80 G3 020 100
41 | persian 80 3 020 100
42 | Russian 80 3 020 100
43 | Spanish 80 03 020 100
A4 | Thai 80 G3 G20 100
. Mathematics B0 03 £z0 00
Mathematics- Advanced® 25 a1 - -
Science a0 03 020 100
% Scisnce Advanced™ 25 o1 - =
47 | Social Sclence 80 03 020 100
OPTIONAL SUBJECTS (a5 on March 2026)=*
49 | Home Science 70 03 030 100
50 | Painting 30 02 70 100
51 | National Cadet Corps (NCC) 70 03 30 100
52 | Computer Applicatians*=* 50 02 50 100
Elements of Busipess or
53 | ciements of Book Keeping | Any Ons| 70 03 30 100
E Accountancy
54 | Retall 50 02 50 100
55 | Information Technojogy™*= 50 o2 50 100
56 | Introduction to Financial Markets 50 02 50 100
57 | Introduction to Tourism 50 02 50 100
58 | Beauty & Wellness 50 02 50 | 1000
55 | Front Office Operations 50 o2 50 00
60 | Marketing and Sales 50 02 50 100
61 | Artificial Intelligance 50 02 50 100

* Please refer ta point v at page number 16 to 17 above.

** Thiis Is & tentative list and may be reviewed basis feedback and data.

“*Out of the two subjects with codes 165 snd 402, only one subject can be

offered. The cumculum and the study mastensal for the optonal slectives is

available en the CBESE academic website "Mfips/Aobseacagemic nic.in” underthe tab
. 'Dplional Subjects’ ' ' o




2.3 Instructional Time

Instructianal time shall be as per the subjects selected. Schools must enstre that minimum number of
hours are spent on each subject as specified in the curriculum. The time duration for the subjects has been
clearly indicaied in the syllabus of each subject. However, it is expecled that schools will creafe innovative
Timetables (such as, leaching-leaming only 2 or 3 subjscts per day e!c.) 1o ensure that the burden of the
bag and hamework are substantially reduced and the classroom transaction are based on expernential
processes. Schools may also think of introducing bag-less day and same may be incorporated in the time:
tables. The iime table must also include the mandatory penods for compulsery areas including Physica!
Education and Well Bsing, Art Education and Vocational Education.

03 - STRUCTURE OF ASSESSMENT SCHEME

The assessment structure for Classes [X and X comprises twe mandatory components:

aj Board (External) Examination for class X conducted by CBSE (B0 Marks for subjects or Marks
mentioned in the:syllabus of the subject) and; Annual Examination conducted by the school for class [X
(80 Matks for major subjects or Marks mentioned in the syllabus of the subject)

b) Intemal Assessment (20 Marks for major subjecis or Marks mentioned in the syliabus of the subjest)
conducted by schools for classes X and X bath

The final resull of the student shall be determined by combining performance in beoth the External
Examination and the Internal Assessment. Students are required fo appear in and complefe both
components of assessmant.

To be declared successiul in & subject, a student must secure a minimum of 33% marks separately In
external and internal assessments, calculated on the combined total of Internal Assessment and External
Examination marks, as per the prescribed scheme

Subjects assessed enfirely through internal assessmert shall follow the specific guidelines notified
separately, aleng with their curticulum.

3.1 Nature of Question Papers

In alignment with the Board's shift toward competency-based and leaming outcome-onented assessment,

Board B>amination question papers are designed o assess application, analysis, ‘and evaluation.
Presently, approximately 50% of the qusstions are competency-focused—such as case-based
source-based, integrated, data imtefpretahon, sifuatonal, and application-oriented. Ramaining items
include select-response (MCQs) and constructed-response (shor- and long-answer) questions. This
siruciure may be reviewed periodically




The papers incorporate real-iife contexts, diagrams, passages, etc. to promate higher-order thinking skills
and problem-solving abiliies. They are siructured into sections (e.g., Section A for objective/ MCQs; B and
C for short answers; D for long answers; and E for case studies in certain subjects), with intemal choices
provided where appropriate to ensure faimess and flexibility.

Sample question papers and marking schemes are released in advanca on chseacademic nic.in to support
transparency and effective preparation. Overall, the examination design reflects a balanced, skill-onented
approach aligned with competencies.

3.2 Board Examination for (Class X) and Annual Examination
(Class IX):

The Board Examination in each subject will cover entire syllabus of Class X. Grades corresponding to the
marks shall be on fhe basis of 9-point grading system. Grades will be awarded in each scholashic subject
For awarding the grades, the Board will put 2l the passed students in a rank arder and will award the
grades as follows:

Table B
Class X (External Board)
Grade Octile
A1 Top 1/8th of the passed candidates
A2 Next 1/8th of the passed candidates
l 81 Next 1/8th of the passed candidates
B2 Next 1/8th of the ﬁassesl candidates
c1 Next 1/8th of the-ﬁcassed candidates
&3 Next 1/8th of the passed candidates
D1 Next 1/8th of the pased candidates
D-2 Mext 1/8th of the passed candidates
E* Essential Repeat
Notes: -

i Minor variations in proporiion of candidates te adjust ties will be made.

ii. In case of a tie, all the students gefiing the same score, will get the same grade.
If the number of students at a score point need to be divided into two segments,
the smaller segment will go with the larger.

il Method of grading will be used in subjecis where the number of candidates
who have passed is more than 500

V. in respect of subjects where total number of candidates passing a subject I1s
less than 500, the grading would be adopted on the pattern of grading and
distribution in other similar subjects.

D



For Class IX:

The assessment scheme will be similar o the class X Board examination. However, the grading in class IX
will be as follows:

Table 9
Class IX [School-Based)

Grading Scale for Schokastic Areas [CEass 1X)
[School will award grades as per the following grading scale)

| MARKS RANGE GRADE
| 41-100 Al

81-90 A2

71-80 81

61-70 82

51-60 €1

41-50 c2

33-40 D

‘Absolute grading in class [X is used keeping in view the number of students appeanng from any particular
school as against positional grading used for class X

3.3 Internal Assessment:

The year-end examnation shall be supplemenied by a robust system of Infernal Assessment (1A) designed
in alignment with the Leaming Standards articulatad in NCFSE 2023. Internal Assessment shall assess
students in diverse ways, al different points of time, and across a broad range of cumiculal objectives. with
explicit focus on the development of Competenaies rather than rote memarisation. It shall provide multiple
opportunities for leamers 1o demonstrate attainment of identified Competencies, and the best performance
of the student across the preseribed Internal Assessment componenis shall be considered while awarding
the final Intermal Assessment credit, in accordance with the specified weightage norms.

internal Assessment serves a dual purpose:

aj Ta provide a comprehensive picture of learners’ progress towards Curricular Aims, Goals, and
Competencies; and

b}  To inform classreom instruction, enabiing timely remediation, enrichment, and differentiated
support.

Assessment shall be conducted as, for, and of leaming, and shall promote reflection, seli-regulation, and
continuous improvement. All Intemal Assessment tools shall explicitty map to identified Competencies and
Learning Cutcomes.

3.3.1 Perlodic Assessment (25 percent of overall welghtage for Internal Assessment)

Periodic Azsessment shall assess leaming progress at regular intervals and provide structured feedback
to baoth teachers and leamers. Three periodic assessments shall be conducted in each subject during the:
academic year, of which the average of the best two shall be considered for final submission. However,
urlike traditional examination patterns, at least one periodic assessment shall be competency-based and



appheation-onented, Including case analysis, data interpretation, problem-solving tasks, open-ended
questions, or interdisciplinary contexts. Periodic assesstments shall:

al  Evaluate conceptual understanding, application, reasoning, and analytical abilities.

b) Include higher-order thinking skills consistent with Stage-approgriate Competencies

g Be followed by siructured feedback and documenied remedial measures where requirsd.

3.3.2 Multiple Assessment (25 percent of overall welghtage for Internal Assessment):

Multipie -‘Assessment shall prowvide opportunities to evaluate diverse aspects of learning through vaned
medes such as observation, oral presentations, giscussions, quizzes, -expenments, projects, fieldwork;
collaborative tasks, concept mapping, and rellective exercises. Teachers shall ensure that:
. Assessment tasks are mapped 1o clearly defined Competencies.
Simple, transparent rubvics are developed and shared with students in advanes.
Students are provided oppaortunities for self and peer assessment lo sitengthen metacognitive
capacilies.
Recording procedures remain manageable and meaningful

Multiple Assessment shall promote inclusive praclices by allowing vaned modes of expression m
accordance with Universal Design for Leaming (UDL) pnnciples

3.3.2 Portfollo (25 percent of overall welghtage for Internal Assessment):

The Portiolio shall form an integral component of Internal Assessment and align with the philosophy of
the Hollstic Progress Card (HPC) envisioned in NCFSE 2023

A poriiolio shall be a curaled collechion of student work demonstrating progress towards identified
Competencies over time. It may include written work, projects, reflections, an-integrated 1asks,
exparimental records, presentations, and evidence of interdisciplinary leaming The portfalia shall:

I Encourage student reflection on strengths, areas for improvement, and strategies for growth.

I Diocument both process and product of lsaming.

il Contain a limited number of thoughtfully selected artefacts to avoid undue burden.

v Be assessed using clearly defined rubrics shared in advance.

The emphasis shall be on quality of engagement and growth rather than volume of compilation:

Assessing Portfollos

Students’ portfolic can be effectivaly evaluated using a simpie scoring rubric. The catena—to be used m
determining the quality of a particular stucent's porticlio needs to be carefully developed and shared with
students. They key elements ol the parbcular critenia nesd to be specified as well. Suggesied below are
some elements o judge student’s portfolio:

----------- Organization — Nealness, Creativity and Visual Appeal
Elements to ssssssesssnss Completion of guided work focused on specific cumicular objectives
judge student’s
portfolio sescssesncsns Evidences of studert's growth

ssssssscssens [Aolusion of all relavan! work (completensss)



3.34 Subject Enrichment Activitles (25 percent of overall welghtage for Internal Assessment:

Subject Ennchment Activities shall aim to deepen conceplual understanding and strengthen
discipline-specific skills through inguiry, exploration, and application.

In Languages, ‘activiies shall focus on listening, ‘speaking, argumentation, analytcal writing, and
communicative competence.

In Science and Mathematics, activiies shall promole inveshigation, hypothesis formulation,
experimentation, modelling, and data analysis.

in Social Science, enrichment shall Include cvic inguiry, case studies, ethical reasoning, and
project-based exploration of socio-economic and environmental issues.

Such activities shall move beyond confirmatory tasks and promote inquiry-driven and experiential
leaming consisient with NCESE principles.

3.3.5 Inciuslve and Ethical Assessment Practices

Al Internal Assessments shall adhere to principles of faimess: inclusivity, and equity. Necessary accom-
modations-shall be provided to students with special educational needs in accordance with applicable
guidelines. Assessment shall fespect student dignity and conhdentiality and promote a supportive learning
environment

3.4 Development of Competencies Through Student Enrichment
Activities:

In the recent past the Beard has been organizing vanous activities for promating various 21st century skills.
Following are some such activities introduced with the intention of enhancement of the skills and values.

5.No. Student Enrichment Activity Skills/ Values to be Enhancad
1 Story Telling Competition
i 1 2 d-i W ek 2 ddi : Thinking Skills: Creative Analytical, Evaluative
2 o B oS A Communication Skills, Linguistic Skills
Authors

Reaszoning AII:Il;iiiﬁes, Problem Solving Sk-Ills,r
Critical thinki Anzlytical thinki Ability to
3. Aryabhatz GanitChallenge :.:a " mgt e 'rhna ln-mg, 1-|-ty
manipulate precise and intricate ideas, Ability to

construct logical arguments

Values of raspect for diversity and telerance, .
a. CBSE Heritage India Quiz Awareness nhul:ﬂi prerpe'r\rif!g lnd‘ian heritagn-z a-nd
manuments, Critical thinking skills, Appreciation
for rich heritags and divarsity ofthe country

5. | Science Exhibition "Criﬁcal and Creative Thinking Skills, Problem |
‘ Solving Skills, Scientific Temperament,
Connecting Science to dayto-day life

] Expression Series Creative Thinking Skills Communication Skills

6. Sciencs Challengs

o~




8. Eco-Club Activities 1 Awareness about Environmentsl Conservation -
9. | Swacchata Abhiyan | and Protection

10. | Ek Bharat Shrestha Bharat |
11. | Rashtriya Ekta Diwas

12. | Fit India School Week

13. | CBSE Games Healthy lifestyle
14, | International Day of Yoga

Spirit of Patriotism and Unity Creative Skills

Awareness of Linguistic and Cultural traditions,
15, | Matri Bhasha Diwas Values of Tolerance and  Dialogus,
Communication Skills

Importance of Constitution, its history,
structure and implications te citizens,
17. | The Constitution Day nrientaﬁnr"l to composite culture and diueirsit',r
of our nation awareness of Fundamental Rights
and Duties as enshrined in the Indian

Constitution.

.Applic.aﬁnn of art-based enquiry, investigation |
and sxploration, critical thinking and creativity
for a deeper understanding of the concepts/
18, | Art Integrated Project topics, prumnt'es experiential learning as it
enables to derive meaning and understanding
directly from the learning, enzbles students to

see the multidisciplinary linkage between

subjects, topics, and real life,

Schools are encouraged to ensure that thelr students participate in these activities of the Board for making
the students future-ready and alsa for becoming a holistic leamer.

04 SCHOOL - LEVEL READLINESS AND PEDAGOGICAL PRACTICES

4.1 School Curriculum Committee

‘The Board mandaies that all schools must constitute a School Cumculum Commities compnsing teachers
from each area The School Curmculum Committee would define aciivities for pedagogical practices,
evolve a plan of assessment and mechanism of feedback and reflection and ensure its implementation,
The committes would also ansure that the 1extbooks! relerance matenals are age appropnate, incorparate
inclusnee prineiples, gender sensitive, have valid content and do not cantain any matenal which may hurt
the sentiments of any community. The committee will then send the list of books 1o the principal o take
achon as per para 247 (b) of the -Affihation Byslaws, 2018: The commitiee would also gnsure that the
reference matenals reflect conformity with the underlying principles-of the Constitution of India and are
compliant with NEP-2020. Issues of gendat, social, cultural and regional disparities must be taken care of
in the. curriculum transaction. '



4.2 Pedagogical Leadership

All Principals have a crucial role to play in the evolution of the teaching learring ecosystem as the Head
and pedagogical leader of their schools. In the role of school pedagogical leadsr, the principal is
expected 10 Undertake the following:

i Lead, guide and support the teaching and lzaming processes in the school by focusing oh class
-oom specific raquitements for fransacting the cumiculum, so that both teachers and students
perform at their optimal best

I Direct the entire focus of all school activities towards the students’ leaming and: acquinng of
necessary competencies. Every actvily taken up by the school, therefore, should be mapped for
the educational compelencies, and for ife skills, values, efc. | being acquired by the studenis.

iii. Prepare Annual Pedagogical Plan of the schoal by designing and developing annual plan for the
school by giving equal importancs to all areas.

v Promote innovative pedagogy, with special focus on imegrating art, sporis and ICT (Information
and Communication Technology) with education, and use of active and expenentidl learning
methods in the classrooms.

v Ensure joyful leaming at &l levels through use of such innovative pedagogy:

. Develop school specific resources for teaching and leaming, in' the form ol lesson plans,
e-content, uss of mathematics and science kits developed by NCERT, etc.

wii.  Ensure proper in-house training of teachers in the school fo enable them o unleash their own
unique capabilities and creativity in their classrooms.

vii.  To be up fo date with all new ideas and tools, atc. being used in education at the global level and
constantly innovate the pedagogy of the schoaol.

[ To make sfferts to lear from the best practices of other schools, by arranging for discussions
with Principals of such schools, or through observation visits of leachers to other schools.

The Board has not laid down the sfructure or forma! of the ahnual pedagogical plan as the Board
respecis educational autonomy of every school and expecits each school to prepare ifs own
unigue and innovative annual plan. This plan must be an implementable one with realistic
timelines that should include administrative inputs and detailed pedagogical aspecis.

4.3 Pedagogical Practices of Teachers

The pedagogical practices should be learner centric. Teachess ‘are sxpected 1o ensurs such an
atmosphere for students where they feel fres 1o ask quastions. They would promote active leaming among
students with a focus on reflections, connecting with fhe world around them, creating and constructing
knowledge. The role of a teacher should be that of a facilitator who would encourage collaborative leaming
and development of multiple skills through the genetous use of reésolrces via diverse approaches for
transaciing the curmculum,

Teachers should foliow inclusive principles and not label children as 'siow leamess’ or ‘bnght students’, ar

‘problem children’: They should instead attend to the indnadual difference of students by diagnosing and
madifying their pedagogic planning. As far'as possible;, Arts should be:integrated in teanhlng especially
while teaching the concept which studenis find difficult to undsrstand.



4.31 Competency Based Learning

In view of the evolving demands of the 21st century, education must move beyond content transmission
towards the development of clearly articulated compelencies. As envisaged in NCFSE 2023, curriculum
design is anchored in a coherent progression from Aims of Education to Curricular Goals, Competencies,
and Leaming Outcomes, ensuring alignmenl betwsen whal is inlended, taughi, and assessed
Competency-based sducation places the leamer's demongiraled undersianding, application, reasoning,
and performance ai the centre of the leaming process. Learning Oulcomes describe whal students are
expected 1o kmow, understand. and be abie to do at the end of a stage or course of study. The focus,
therefore, shifis from mere coverage of syllabus content to meanmaful attamment of :stage-appropnate
capacities.

Assessment, in this approach, is Integrated with teaching-leaming processes and is designed 1o evaluate
conceptual understanding, analytical ability, problem-solving, and application in real-life conlexis rather
than rote memarisation. Continuous and formative assessment praclices enable teachers 1 monitor
learmer prograss and provide timely academic support.

Expenential, inquiry-based, discussion-oriented, and activity-based pedagogies: are central 1o
competency-based leaming. Such approachss foster critical fhinking, creativity, collaboration, sthical
reasoning, and reflective learning. Teachers are expected to design engaging and contextually relevant
leaming expenences that extend beyond textbooks and encourage exploration and deepar understanding.

Schools are required lo systematically track the attainment of compslencies by each leames, using
approptiate assessment tools and feedback mechanisms, and to implement targeted interventions where

needed. The objective is to ensure equifable learning progression and uphold the commitment that no
leamer is left behind.

Les=zon/ Unit Plan

Specific Lesson Plans for the topics are to be prepared by the teachers These plans may have the
following parts:

Specific Learmning Pedagogical o Group activities!?
Quicomes Strategies axperiments/

hands-on-learning

Interdisciplinary Gander Sensitivity Resourcas
Linkages and (including ICT)

infusion of Life-

skills, Values

Assessmentitems Feedback and Inclusive Practices
for measuring the Hernm:llal Teaching

attainment of
Learning Outcomes




4.3.2 Speclal Emphasis on Integrating Arts In Education

All disciplines being pursued by students al all stages require creative thinking and problem-solving
abiliies. Therefore, whan An s integrated with education, it helps the child apply an-based enguiry,
investigation and exploration, cntcal thinking and creafivity for a desper understanding of the
concapisitopics: Secondly, Art Integrated leaming is a strong contender for expenential learning, as it
enables the student fo derive meaning and understanding, directly from the leaming expenence. Thirdly,
this kind of integration not only makes the teaching and learming process joyiul, it also has a positive impact
on the development of cartain life skills;, such as communication sklls, reflection and enquiry skills,

un-conditioning of the mind lgading 1o higher corfidence levels and self-esteem, appreciation for
aesthetics and creativity, etc. Fourthly, this kind of integration broadens the mind of the studenl, and
enables him/her io see the multi-disciplinary links between subjects, topics, and real life. Schools are, thus,
required to take up the integration of Art with the teaching learning process.

It must be understood that Art Education and Art Integrated Education may be mutually exclusive. but they
build upan each other and strengthen each other. Art Education is not only relevant for developing
creativity and appreciation of art among students, but 1s also necessary for inculcating art-based enguiry
skills in the students. Art Education is a necessary precursor for the adoption of Arl Integrated learning.

4.3.3 An Imegrated Pedagogy

While prepanng its annual pedagogical plan under the leadership of the principal of the schoal, the-school
must plan out in detail the Art Education to be imparted at vanous leveis, and how that Art can beantegrated
with classroom leaming of vanous subjects. The focus must be on'mutuaily reinforcing Art as a subject and
Arl as a lool for leaming, with efiors lowards seamigss inegration. Team teaching (combination of subject
teachers and Art 1eachers) would also strengthen the integratior.

For implementing this in classrooms. the subject teacher picks the topic/ concepl/idea that she wanls o
teach by integrating Arl. The teacher can do this jointly with the Art teacher loo. Then, the subject teacher
collaborates with the Ar teacher to align the pedagogy. Next. the teacher teaches the lopic/concept(idea
ensurning active learning and snsuring that both the subject and Art are integrated well and there is leaming
in both areas. Finally, the teacher prepares a nibnc to assess the student in both the areas —that s, the
topic taught and the Art used.

4.4 School Culture and Processes

In aceordance with the halishic understanding of curnculum arficulated i NCFSE 2023, the overall learning
expefience of studenmts 5 shaped not only by contenl and pedagogy, but equally by the school
environment, praclices, and culture Schools must therefore function as wibran!, caring, inclusive, and sate
communities where every leamer feels respected, valued, and supporied.

A nurturing school culture promotes coanitive, emotional, and physical i.e. holistic well-being. Schools are:
expecied o create enviranments that are free from fear, discrimination. humiliation, and aggression. In this
context, schools shall adopt measures consistent with the Board's gudelines an promoting emationally
safe spaces, including inifiatives such as “Ne-Anger Zone” practices, and implement the School Health
Manuals issued by the Board. Structured attention to mental health, counselling, and socioc-emotional
learning should ferm part of sehool processes:

Time-table design should reflect developmental needs, ensunng adequate rest, balanced academic
engagement, and opporiunities for physical actily, ars, and reflection. Health and nutrition awareness
must be actively promoted. Schools should discourage the availability of unhealthy food within and around
campus and encourage healthy dietary habits through structured awareness programmes and activities, in
line with CBSE adwisories. Consistent with NCF-2023, the classroom must be an interactive and
inguiry-orientad space. Teachers are encouraged to draw upon leamers lived expenences, local contexts,
and everycay observations to design meamingiul activities. Discussion, presentation, collaborative tasks,



and reflection should be integral to classroom practice to develop communication skills, entical thinking,
and reasoning capacities.

Peer learning s recognised as a powerful pedagogical tool Fiexible seating arrangemenis and
collaborative group structures may be adopted to encourage dialogue and leamwork. Classfooms must be
inclusive and respansive to individual differences, including the needs of children with disabilities,
consistent with the prnciples ol equity and Universal Design for Leaming.

Strong partnerships with families and commurities are essenfial. Regular communication with parents,
construchive feedback on studenl progress, and timely academic suppor or remedial interventions should
be integral to school processes. Schools must upheld dignity and confidentality, ensuring that no child is
treated differently on the basis of socic-economic background, gender, caste, religion, ar disability.

Through such inclusive, health-promating, and valus-onented practices, the school emvironiment becomes
a lived smbodiment of the aims of education — fostering rational thought, well-being, desmocratic
parhclpanun and responsible citizenship.

Creating Cross-Curricular Linkages

Creating cross-curncular finkages are wital to leaming as they help to connect prier knowledge with new
information. For example; Mathematical data handling and interprelation can be effectvely applied in
geography and science. Children can wnte better-framed answers in hustory, geography and science when
they have leamt how lo write explanations/ short descriplions in & language. Similarly, Life- Skills fike
erfipathy, problem solving and mierpersonal communications can be sasily integtated with the siudy of
literature and other areas. Universal Values, Life Skills and Constitutional Values with emphasis on
realization of Fundamental Duties may be incorporated depending upen context in almost all the subjects.

4.5 21st Century Skills

There 1s'an increased awareness -among the educators of the need to integrate what are called as 21st
Century skills in educational systems. There are three key 21 steentury skalls,

There are three major 211 cantury skills Le. Learning Skills, Literacy Skills and Life Skills.

Learning Skills include: Literacy Shilis include: Life Skills include:
Critical Thinking Information Literacy | Fiexibility
Creaftivity Media Literacy - | Leadership
cam;!unmaﬂm . - T;uhnnmm Literacy . Initiative
Collaboration Productivity

The need of the hour is that schools must focus on-enhancing the skills required for a successiul-adult ife
in 21st Century. [tis important that the students are able {o think scientifically, mathematically or artistically
to face the real-life challenges in an information and lechnology driven world and ephance their inherent
polential. CBSE has published a handbook on 21st century skills available at its website. Schools may
further refer to it



4.6 Inclusive Education

Inclusive approach in education 1s a prereguisite for ensunng full participation of -all students with equal
oppottunity m all areas without any discnimination. Inclusive attitude in' all staff and laculty members 1
crucial for successiul inclusive education. Therelore, all the members of teaching and non-teaching staff
shiould be sensitized on the issues of inclusive education. Students without disabililies should also be
sensitized

Schoals must organize these sensitization programmes with the suppori of experts from respective field of
disabiliies, Capacity Building Programmes on Inclusive Education may be organized in coliaboration with
the CBSE- Centres of Excellence. Board has made-the appomtment of special educator mandatory 1o-all
the schools affiliated to the CBSE. Special Educators must possess the qualification as prescnibed by the
Hehabilitation Council of India (CBSE Circular No. 31/2015). CBSE has published a handbook on Inclusive
Education which is available at its website.

5.0 ROLE OF THE TEACHER IN TRANSACTING THE SECONDARY

CURRICULUM

In ahgnment with the National Curnculum Framework-2023, teachers are nol meraly transmitters of
content but facilitators of deep understanding, inguiry, ethical reasoning, creativity, collaboration, and
holistic development. Teachers must feel accountable for the academic progress, well-bsing, and
characler formation of their studenis and act with utmaost honesty, integrity, and professional commiment.

Teathers are required 1o engage in continuous seif-assessment of their subject knowledgs, pedagogical
practices, and assessment sirategies, and strive to keep themsslves updated . They shall regularly refer to
the CBSE Academic website for circulars. guidelines, sample papers, assessment frameworks, and other
academic resources. Participation in a minimum of 50 hours of siructured annual capacity-building
programmes at national, regianal, or school levelsis mandatary. Teachers are expecled o collaborate with
colieagues, school leadership, and parents in the best interests of leamers and coninbute actively to
school-level academic planning and reform implementation.

The successful implementation of the Secondary Curmculum depends fundamentally on the
professionalism, reflective practice, and ethical commitment of teachers.

In transacting the cumiculum at the Secondary Stage (Classes IX-Xll), teachers are expecied o

i Set High Expectations and Promote Leamer Agency - Sel challenging ys! achievable
-expectiations that metivate students to:strive for-excellence: Encourage leamers fo reflect on their

own progress; identify sirengths and areas of mprovement, and lake responstbility for ther
learmning.

1. Allgn Teaching with Currlcular Aims and Competencles - Carefully study and intemalise the
Curricular Aims; Goals, Compslenaies, and Learning Outcomes arboulated in NCF-FS 2022 and
NCFSE. Lesson planning and classioom processes 'mual be aligned to competency deveiopment
rather than mere ' coment coverage

il Adopt Competency-Based and Experiential Pedagogy - Design leaming experignces that
emphasise conceptual clarity, applicahon, entical thinking, creativty, communication, collaboration,
and problem-salving.



V.

Teachers shall incorporate.

h)

Address Leamer Diversity through Incluslve Practices-Analyse the needs of students and
innovate or adapt pedagogy accordingly. Ensure inclusive practices for students of diverse
socio-ecanomic, linguistic, and ability backgrounds, ingluding Children with Special Needs. Provide
multiple oppartunities and vaned modes of expression (oral, writien, visual, digial) o ensure

E:pewanual and inquiry-based leaming

Disclussion, debate, and refiective dialogue

Art-int=grated and mlem:mphnaﬁr appreaches

Real-ife applications and local contextual examples

Leamnings from SAFAL (Structured Assessment for Analysing Leamning)
reports 1o understand school-level strepgths ‘and weaknesses: and plan
targeted remediation based on compstency-leve! perormance dala
Indian Knowledge Systems where apptopriate

Classroom strategies such as structured group work, case-based
discussions, problem-solving tasks, simulations, and projeci-based
learning should be used regularly, even in large classrooms.

Cantribute 1o the preparation of the Holistic Progress Card (HPG),

equitable participation.

Promote Physical Education and Well-being - Teachers must recognise Physical Education and

Well-being as integral to holistic development.

The}rshnuFd

b)
c)

d)

Support Mental Health and Counselling Inhtiatlves - Teachers play a fontine rols in

Encourage active partcipation in physical activities, spoerts, yooa,

and indigenous games.
Reinforce awareness about nutniion, hygiene, mental health, and lifestyle

Coordinate with Physical Education teachers to monitor student participa
tian and fiiness progression .

Integrate health awareness themes within subject teaching where appro
priate (4., slress management, digital wellness, environmental health).

safeguarding students” emotional well-being

They must:

a) Create emotionally sale and non-threatening classreom enviranmenis

b) ldentify early signs of siress, anxiety, bullying, or disiress and refer
students 1o school counsellors when necessary.

c) Fromots open communication and empathetic listening.

d) Support examination siress management and resilience-bullding activities.

e Participate In onentation programmes on child protection and peychosocial
wei-being.

f) Adhera strictly o siatutory provisions including the ATE Act, POCSO Agt,

CBSE Affiliation Bye-Laws, and relevant guidelines of NCPCR. Treat every
student with dignity and fairmess.

N 2



Wii.

Vit

Xil.

L

Demonstrate Constitutionai Values and Ethical Conduct - L=ad by example by demonstrating

constitutional values, empathy, integrity, environmental responsibility, gender sensitivity, and
demooratic attitudes  Teachers play a critical role in nuriuring responsible and informed citizens.

Engage In Systematlic Academlic Planning - Assist the Principal in formulating the Annual
Pedagogic Plan. Prepare well-structured lesson plans aligned with instructional time notms and
CBSE directions regarding expenential, joyful, art-integrated, and competency-based pedagogy.
Plan homewoark and enrichment tasks meaningfully to consofidate and extend understanding rather
than promote rote repetition.

Implement Competency-Focused Assessment Practlces - Siudy CESE exemplar guestion
papers, and compeiency guidelines to design balanced formative and summative assessments.

Teachers shall:
a) Incorporate case-based, source-based, and application-orientad questions

b) Conduct regular formative assessments fo gauge eonceptual understanding
c) Use assessment data o idenlify leaming gaps and plan remediation

dj Mamntain ewidence of student progress through portfolics and project wark
e) Contribute:to the preparation of the Holistic Progress Card

f) Assesstent shall be conducied as, for, and of learning, promoting reflection
and continuous improvement

Provide Constructive and Timely Feedback -Offer specific, actionable feedback that guides
leamers taward improvement. Encourage students and parants to engage meaningfully with feed
back to strangthen the home-school partnership in iearning.

Use Effective Ciassroom Management Strategles - Adop! structured group roles, collaborative
lasks, and clear ciassroom routines o ensure engagement and discipline. Encourage student
responsibility and active participation

Integrate Technology Judiclously - Use digital resources such as DIKSHA modules, virfual
simulations, educational videos. and anling assessments where feasible. Technology shall be used
to enhance leaming ocutcomes and accessibifity, not as an end in itself

Malntaln Professlonal Disclpline and Commitment - Maintam high standards of attendance,
punctuality, preparedness. and professianal conduct. Participate aclively n schook-leve! infiatives
and cuties assigned by CBSE from ime to time.

Use resources avallable at DIKSHA NISHTHA modules, NCERT, CBSE Academic websie,
SWAYAM courses, IIT PAL efc.




5.1 Values Education and Life Skills

in accordance with the vision of NCFSE 2023, educaton mus! foster the development of ethical,
constitutional, and human values alongside knowledge and capacities. Vaiues are nol to be treated as 3
sepafale subject, but as dispositions to be cultivated through curriculum cantent, pedagogy, schaal cultlre,
and everyday practices.

Schools shall promote Constitutional values such as justice, liberly, equality, fratemity, respect for
diversity, and democratic participation. Universal human values mcluding honesty, respansibility,
compassion, -empathy, cooperation, respect for elders and all Iving beings, eleanliness, hygiene, and
environmental sensitivity should be embedded across curncular areas and school achvities.

NCFSE 2023 emphasises the development of Values and Dispoesitions; Capacities. and Knowledge in an
integrated rmanner. Capacilies ofien referred to as "21st century skills™ — such as catical thinking,
problem-salving, communication, collaboration, crealivity, ethical reasoning, digital literacy, and
environmenial awareness — musi be developed across subjects through meaningful and experiential
learning.

Life skills are best cultivated through parficipatory pedagogies including discussion, debate, group
projects, reflective writing, community engagement, sports, arts, and vocational expenences. The school
environment itsell should mode! inclusivity, respect, discipline; and care, so that students learn valuss
through lived-expenence rather than instruchion alone.

Assessmenl of values and life skills should be gualitative, formative, and obssrvation-based, focusing on
students’ participation, responsibility, coliaboration, and conduct within the school community. The Holistic
Progress Card (HPC) framework envisaged in NCFSE 2023 may be used to document growth in these
areas rather than relying solely on numerical grading.

Parents and communities are important partners in nurturing disciplined behaviour and positive
dispositions. Begular communication betwesn schools and families should support the holistic
development of leamers: Thus, Values Education and Life Skills ars integral to the broader aims of school
education — fostenng rational thought, well-being, democratic participation, economic participation, and

cultural rontedness — and mus! be reflected in both curnculum design and school culture:

5.2 Rules Regarding Admission and Examination

Regarding eligibility for Admission, Efigibifity for Examination, Schame of Examination and related
information; please see the Examination Bye-Laws of CBSE available on www cbse nic in.

5.3 Introduction of National Curricuium Framework for
Foundational Stage-2022
NCF-FS 2022 was jriroduced in the Session 2023-24 in thoss CBSE schools which offer education al

foundational siage to students in the age group of 3-8 years. Schools offering foundational or preparatory
education are mandatorily required to adhere to the recommendations regarding curniculum, pedagogy,




assessment and other areas described in detail in the NCFFS-2022. All schools must necessarily adopt
5+3+3+4 structure

Teacher s qualificabions remain same as per the existing National Council of Teachers Education’s nofifica-
tion no B62-1/2012/NCTE(NAS) dated November 122014 and its subsequent amendmenis

Schpols are advised o go thiough the NCF-FS-2022 document available at
hitps /Incart.nic.in/pdNCF_for_Foundational_Stage: 20 Octobar_2022 paf for its implementation

The NCF-FS includes many examples and illustrations which play a critical role in its implementation. They
help to clanfy absiract concepts, reinforce leaming, and make new ideas more accessible to practicing
teachers. Myriad examples are aplly incorporated to enhance understanding, foster engagement, and
elaborate concrete ways concepts can be implemented in day-to-day teaching. So, it i crifical that
teachers look at thesellustrations and contextualize them according to the needs and contexts of children.

5.4 Academic Guidelines

Major academic highlights of NCFF5-2022 for the benefit of schools are reproducsd as hereunder.

a) Curricular Goals and Learning

NCF-F5-2022 identifies five key domains of development viz., Physical Development,
Socin Emotional and Ethieal Development, Cognitive Developmen!, Language and

Literacy Dewvelopment, and Cultural Development, and Positive Leaming Habifs.
llustrative Curricular Goals, Competencies, and Learning Outcomes {or the foundational
stage in all these demains are given in NCF-FS-2022 Teachers shouid adapt the same
in fheir currieulum to be designed by schools: The curriculum followed by schools should
make specific choices for content and materials based on the Leaming Quicomes, the
principles, and guidelnes of NCF along with considerations for the local context. Schools
will follow their curriculum based on NCF-F5-2022

For the Foundabional Stage, it would be appropriate (o develop aclivity books and other
handbooks for Teachers, that would guide them through the sequence planned in the
syliabus. The syllabus should include broad guidelines for assessments that check for the
achievement of Learning Outcomes.




b) Organisation of Content

The selecied eontent should be empirically engaging (e.g., engaging the child's senses)
andlor relevant to thelr experience. It should be based on the child's experiences and reflect
the child’s socio-cultural and geographical context. Furthenmore, comtent should infroducs
natural and human anvironmenis, the social and physical world, people, places, and Iving and
nor-living things: To accommodate the: vaned interests of indnadual chiidren, the: content
should be diverse and inclusive. Speaial care should be taken to preclude the promotion of
stereolypes.

Textbooks might be inappropriate for children of ages 3 to B, activity books can guide
Teachers lo sequence activilies and leaming experiences. Textbooks can be infroduced in
class 1 and they must allow for the children’s active parficipation. Workbooks and texibooks
ought to be complementary to one another Audio-visual matenals including flashcards,
cardboard-and-sandpaper, shapes of alphabets, games, and puzzles should adequately
supplement textbooks.

When foundational stage children actively engage their hands and employ various senses,
they leam mare effectively. It is, thus, important to go beyond textbooks and use a range of
Teaching Learming Matenal (TLM) at this Stage, from basic playthngs to specific
manipilatives for counting and numeracy. The majonty of the TLM needed for the
Foundational Stage can be constructed with readily available low-cost maternials. For example,
cardboards, straws, packaging material, old clothing, bottle caps, seeds, and pebbles
(for counting), mateh sticks (without chemicals), discarded paper, coconut shells; and egg
carions (for sorfing). Teachiers can bring leftover fabric 1o create puppets, soft eloth balls, and
other playthings. Young children can find making basic loys, puzzles, and board games to be
particularly engaging activities that allow ther to use all of their developmental domains.

The tanguage cdritent should contain a fair mixture of narratives, poetry, and information on
lpeal, natural and social coniexis. Caontent on both flora and fauna as well as social and cultural
Issues allows youragsters to grasp the world around them while stories and poems develop
young children's linguistic and imaginative abiiities. Schools will aim 1o ensure the availabiiity
of teachers so that at least two or preferably three languages are faught to children on a
regular basis.

Heading ane writing should be mitally developed through R1 (language in which a child first
learns the concept of reading and writing) which is preferably L1 (mother tongue! home
language / familiar language) whenever possible, via early exposure to oral language
development, meaning-making activities, and pani materials. Understanding of phonemes and
graphemes and the corespondence between them (decoding) will be developed through
games and interactive exercises. The aim should be to achieve literacy skills in R1 by
Grade 3.

Mathematical content can represent engagemeft with the surrounding environmai, much like

language can Counting and other mathematical tasks can be combined with intéractions with
the natura! and social satfings.

The content of art learning experiences should be denved from the school's local emaronment
and designed as activiies centred on specific leaming outcomes.

Schogls may also make use of the Jadw Pitara (Collection of leaching-leaming matsrial)
prepared by NCERT for the teaching-learning proeess for the Foundational Years. Jadui Pitara
is available at DIKSHA porial. Further, it is recommended that all related Teaching-Learning
matenal for Foundational Stage being released by NCERT be used for teaching-leaming
purposes.



c) Pedagoglcal Practices

CBSE advocates experiential, aciivity based and joylul learning. As part of its conceptual,
opetational, and transactional approach fo curriculum struciure, pedagogy, ime and content
organisafion, and the overall expenence of the child, NCF-FS2022 emphasises the
signifieance of "play” as the comerstone of these concepts. Play, mn addition to sporis.and
games, also incliides singing songs, conversations, toys, stones, music, puzzles, rhymes, art
and craft, painting, clay moulding, dancing, etc. Different children learn at different paces, and
in difierent ways. 5o, it's crucial to avoid pressunsing students lo adopt a certain leaming style:
Children should be allowed to play with anything that engages them, is safe and easily
availlable. In eatly education, sxperiential learning is essential. Projects give kids the chance
to hone a variety of abilities, especially those that rsquire peer collaboration,

Stories stimulate learning in children, and helps them build their own vocabulary, Stories nat
only infroduce children to the world outside of their immediate experience but alse to a wealth
of resources for language leaming and deue{npmg helping youngsters acquire much more
than just words, Stones help develop cuniosity, imagination and intellect, promote emotional
and social growth, making them an effective tool for ehildren's ovarall development

Schools may use thematic approach al this stage as a varisty of curriculum areas are
connected and integrated within a theme. Children are assisted in making meaningful
connections through a theme and exploting different themes or elements within thie theme as
opposed to learning different skills at different times or learning distinct subjects.

Each of the aforementioned strategies has unique menis. A single, parficular sirategy for
teaching and leaming is not recommended Depending on their environment and needs,
teachers and schools are left 1o choose the best method for creating lsaming content and
transaction of teaching leaming.

di Aszsessment

Qverall approach in these years as in all higher classes Is also competency locussed
assessment using a variety of techniques. However, assessment sholild not contribute o any
additional burden for the child, should not overily burden the teacher and care must bs faken
not to lzbe! the child, Teachers should fry to pravide each child individual care and attention
and keep observing what they are doing.

The stipulated leamning ouicomes may not be achieved in a linear fashion for all students.
Children take their time and have their own ups and downs during their journey lowards
achieving these leamning objectives. Teachers, thus, need to be very patient provide adequate
space and time o each child as per her/ his nesd and not be averbeanng Some of the
stralegies thal can be employed to assess progress of children may be guided observation,
storytelling elc. Tools of assessment may include anscdotal records, checklists, event
gampling and analysis of artefacts and workbooks Teachers should analyse evidence from
muliiple sourees takan over a period of time lo assess the extent to which children have
cemenstrated understanding and acguisition of skills.

There should be no ranking of studenis al this stage as each child s unique. A teacher can
sometimes accomplish a range of distingt curricular objectives and competences just by tslling
a story, having & conversation, or playing 2 game Therefore, the teacher should have the
freedom to conduct actvities as she / he seems fit in the context of their classrooms.



More details can be found in the format of Holistic Progress Card for foundational stage
developed by CBSE.

e)  Identification of Developmental Delays

In order to ensure holistic and inclusive education, It is iImportant lo ascertain provisional cases
of developmental deiay in children significantly lagging in achieving developmental milestones
in physical, cognitive, communication, social-emotional, behavioural, - or a combination of
domains. NCFFS-2022 emphasizes the importance of easly identification and intervention to
are not supposad to confimm i:leveTﬂmental delay or disability ami should rafer the parcemlbla
cases fo authonzed medical professionals for diagnose, however, they can take the following
steps to identify provisional cases for refernng to clinical diagnosis:

Screening: Schools often conduct universal developmental screening to identify children who
may be at risk for developmental delays. These screenings can be done by teachers, school
psychologists, or other professionals using standardized assessment tools.

Teacher observations: Teachers spend a significant amount of ime with their students and
are well-postioned to observe developmenial delays. Teachers can use checkiists or rating
scales developed by World Health Organisation to track their students’ developmental
progress and dentify areas whers children may need addibonal support NCERT's
PRASHAST i& a checklist that enables the identification of children at nisk. It comprises two
parts - for use by regular teachers for first-level screening, and for use by special educators
and others for second-level screening, |t is a safeguard against unscientiiic diagnosis and
needless fabelling of children. It is aligned with the Rights of Persons with Disabilities Act
(RPWD) Act 2016

Parental concerns: Parents are often the first to notice developmental delays in their children.
School :staff should listen 1o parents’ concemns and take appropnale achion to assess and
address any developmental conesrns

Standardized testing: Schools may administer standardized 1ests 1o assess academic skills,
cognitive abilities, or social-emotional development. If a student performs significantly below
their peers on these assessments, it may indicate a developmental delay.

The framework also encourages feachers to work closgely with parenis and caregivers o
support children's learmning and development. It emphasizes the importance of bullding streng
partnerships betwesn schiools and families to create a supportive and collaborative learning
snvironment for children.

Schoaols may make use of practical ideas and Sample Individual Education Programmes given
in the framework to identify and support children with developmental delays.



i Uize of Technology

Fechnology can be used to enable equitable access to a diverse range of content and material
in diverse forms, spaces, and formats that is contexiual for children of varying backgrounds
including Dwyang (CWSN) children

Technology can enhancs the leaming expenence and create new opportunities. It empowers
students to be more creative, connected and collaborative with their peers and teachers. Using
technology gives the opporturity {o develop student’s digital ciizenship skills. As use of digital
devices is bound fo increase with passage of ime, it is important for children o learn from thewr
initial years lo use digial cevices with responsibility.  Technology should also provide an
enjoyable experience for the leamer and feed the child’s innate cunasity.

Schoals must also use technology in Capacity Building of Teachers, parents, and ihe
community.

g The Learning Environment

A welcoming, compassionale environment where collaboration, inquiry, dialogue, and
refiection are commonplace is 2 prerequisite for efféctive teaching and leaming. Teachers
require surroundings that are resource-rich, inspiring, and that offer ongoing chances for
professional devalopmen! and connection

Access to safe mfrastructre viz.. potable water, clean and well-maintamed restrooms with
runming water, arts and crafts supples, furniture to set up learming cormers, and a vanety of
children's books and leaming resources must be available lo enable a conducive learning
anviranment

h)  Organisation of Time In the School

The National Curriculum Framework for Foundational Stage 2022 highlights the importance of
careful planning and organisatiot of time by allofiing adequate and equitable time to all
domains to achieve holistic education of children. Each aclivity may be planned 1o kesp in
mind the attention span of the child. Thess may be a balance between child-nitiated and
Teacher-guided activities, group (whole group or-small group) and ndnadual ar pair activities,
and alternabng actviies (e.g., guieter activity atter physical ‘activity, group activity after
individua! activity, indeor activity after outdoor activity). Art and Craft, Outdoor Play, and Free
Play must have adequate time and focus duning the day. Frequent breaks and transitions may
alsa be provided to allow children to regain their energy and interest

Ta achieve this, the curniculum framework recommends a balanced distribution of ime across
different areas of leaming, such as language, mathematics, environmental studies, arts, and
physical education. llustrative examples are provided for schools 1o help in formulating their
own schedules.

Similarly, the NCFFS advocates the need for the preparation of an annual calendar detailing
all important school events pnor to the commencemeant of the school academic year. Events
of the school e.g., duration of the school term, vacations; annual day, sports day, other school
celebrations, exhibitionafield trips, parentteacher meetings, teacher professional
development programs, and school meetings may be a part of this calendar.



I Culture of the Institution

Fundamentally, it children are loved and cared for, they will iearm. Teachers should be kind and
compassionate. The school should be a safe space for all children, Children leam from their
parenis {the mother being the first teacher), the teacher in the classroom and the environment
around.  Therefore, it is vital that the school warks seamilessly with the parents and tha
commimity 1o provide maximum leaming opportunities for all children.

[ Teacher Orientation and Continuous Capacity Bullding

Through a vanety of channels, teachers must consistently engage in their professienal growth.
The conient must address the difficulties 'eachers confront, be thorough and complete,
relevant to the classroom. It i1s necessary to provide platforms for peer learning with mentonng
and assistarice 1o leachers. Schools are required fo fullil the mandate given by CBSE
regarding annual mnimum teacher fraining hours:

Guidelines on National Curriculum Framework for School

Education -2023

The National Curmniculum Framework tor School Education (NCFSE) serves as the guiding framework for
the 5+3+3+4 schooling model proposed in the National Education Policy 2020 (NEFP 2020). The framework
i5 organized into five parts, covering broad aims. cross-cutting themes, subject-specific ouidslines, schoal
culture, and requiremenis for an sffeciive schooling ecosystem It was developsd with a comprehensive
approach covenng all four stages of scheoling, namely the Foundational Stage, Preparatny Siage, Middle
Siage, and Secondary Stage

Schools are advised to follow the following guidelines
for implementing NCFSE-2023:

(1) Ensure Comprehensive Coverage

Implement the framework 1o address. leaming standards, content selechion, pedagogy, and
assessments for each stage of schooling.

(23 Faciinatz Practical Implementation:

frovide guidance that 15 understandable and applicable to teachers and parenis o facililate
practical changes in educational practices.

) Ensure Clear Leaming Standards:

Follow 'the specific learning standards for each subject 1o provide & clear direction for
aducalors and stakeholders, emphasizing competency development as provided for different
stages in the NCFSE-2023



m Focus on Hollstic Development:

Foster not anly knowledge but also fundamental capacities such as critical thinking, creativity,
and values essential for holistic growth

[EE) Empower Teachers and Schools:

Design the cumculum to empower teachers and instifulions; fostenng creatvity and
engagement in the teaching-learming process.

5} Encourage Diverse Pedagogical Approaches:

Encourage a variely of pedagogical methods tailored to different age groups and conlexts,
including expenential, play-based, and inquiry-based approaches.

Imegrate Gulural Values:

Aoot the curnculum in Indian knowledge and values, integrating contributions from ancient to
contempaorary fimes across varnous subjects.

I} Promote Mutidisciplinary Education

Foster multidisciplinary leaming to cultivate an integrated perspective and holistic
understanding among students.

5 Ensure Equity and Inclusion

Guided by prnciples of eguity and inclusion, snsure access to quaity sducation for all
leamers

m Emphasize Art, Physical Educatlon, and Well-being:

Renew smphasis on A Education and Physical Education, incorparating specific leaming
standards and recommended time allocations.

L) eriorttize Environmental Education:

Recognize environmenlal challenges by emphasizing environmental education across all
stages of scheoling.

) integrate Skill (Vocational) Education:
Integrate Skill education with specific standards, confent, pedagogy, and assessments.



EE) Foster Muitliinguaiism

Emphasize multiingualism, expecting proficiency in al least three languages, including Indian
languages. Refer to CBSE advisory No, Acad-84/2023 dated July 21, 2023, for detailed
guidelines

ED) Enhance Mathematical and Sclentific Lieracy:

Emphasize conceptual understanding and procedural fluency in Mathemalics, alongside the
development of scientific inquiry skills

m Adopt Interdizciplinary Learning:

Encourage an interdisciplinary approach in Sacial Science education, explorng themes
acrass Human socielies and natural environments.

BL) Provide Flexibility in Secondary Stage:

Otier flexability and choice in the Secandary Stage, allowing students te select subjects
alignad with their interests and aspirations.

Introduce Interdisciplinary Areas of Study:

Introduce separate iInterdisciplinary areas of study in the Secondary Stage 1o address
contamporary challenges using knowledge from mulliple discipines

Further, in ine with the NCESE 2023, it is imperative lor schools 1o reassess and transform their approach
to assessments. Here are some guidelines to facilitate this franslormation across different stages of
schoaling

FOUNDATIONAL STAGE:

Ensure assessment methods are aligned with children’s natural leaming expenances, avoiding
undue pressurs.

Assessmant tools should seamiessly integrate with leaming expenences, avoiding the use of
traditional tests and exams.

Recogmize and accommeodate the diversity m children’s leaming styles and expressions, allowing
teachers the flexibifity 1o design vanous assessment methods effechively.

Facilitate sysiematic recording and documentation of children’s progress through evidence
collection,

While teachers should have autenomy in selecting assessment tools, systematic recordkeeping is
crucial for professiotial responsibiiities.

Prioritize obsarvation of children and analysis of their created artifacts as primary assessment
methods



Preparatory Stage:

Establish a robust system of formative assessment to track individual student progress as tormal
learning commences across various subjecis. .

Halp students understand the competencies they are expected to achieve, facilitating their under
standing.

Introduce formative oral and written assessments, alongside observation and artifact analysis, to
assess concepiual understanding and creativity.

Conduct comprehensive simmative assessments at the end of each year 1o ensure readiness for
the next grade, providing support options during breaks between grades.

Middle Siage:

Mamtain a compstency-based assessment approach, covenng all dimensions of learning, particu
|arly with the infroduction of complex concepts.

Shift emphasis towards conceptual understanding and higher-order capacities, utilizing varnous
assessmen! fechrmiques like projects, debates, and presentalions,

Focus regular assessments on festing conceptual understanding and higher-arder capacities.
encouraging creataty through appropriate questions.

Conduct yearly comprehensive summative assessments, offering support oplions 1o ensure
readiness for tha next grade.

Secondary Stage:

Emphasize regular formative assessments o facilitate meaningful leaming and constructive
feedback, especially considenng the greater subject depth.

Conbinue ulilizing classroom assessments, with seli-assessment playing a sighificant role in
student leaming. ' '
Design assessments to evaluale compelencies using diverse methods such as case-based
questions, simulations, and essay-type questions, fostering creativity.

Utilize a variety of assessment methods, including written tests, practical tests, projects. and
open-book tests, with comprehensive summaiive assessments conducted al the end ol sach year
or term, often in the form of board examinations

Additionally, schools are reguired fo implement Holistic Progress Cards (HPCs) as formal communication
tools betwesn schools and families, providing comprebiensive reporting of students’ progress based on
competancies and leaming ocutcomes achieved. HPCs should focus on individuzl progress and interests,
providing disaggregated reporting to avord compansons with peers. Detalled guidelines and prototypes of
HPC have been provided by CBSE for Foundational and Preparatory Stage.






